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INTEGRATIVE TASKS FOR TEACHING
AND TESTING LANGUAGE SKILLS
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The aim of the article is to justify the feasibility of using integrative tasks developed with
the help of electronic educational resources (EER), in order to develop communicative
competence of students of the 10th grade (high school) at the English language classes.
The novelty of the work is to describe the current authorial methodology for teaching
English in schools using EER which is aimed at achieving the main goal of learning English:
developing the communicative competence. During the pedagogical experiment students
of grade 10 (24) were involved, diagnostic and final tests were carried out. According to
their results positive changes in the development of communicative competence of students
were observed. The study analyzes experimental lessons with integrative tasks using EER.
As a result of the research it was statistically proved that the described methodology
provides the significant progress of all language skills of students at English classes.
Research results presented in the article are of practical value for language teachers.

UHTETPATUBHbBIE 3AQAHNSA 4J151 OBYYEHUY
U TECTUPOBAHUS UHOS3bIYHOHU PEYEBOMU REATEJIDHOCTH

Lenvio cmamou s6nsemcs 000CHO8AHUE 1esec000pa3HOCMU UCNOIb308aHUS. UHMezPa-
MueHbIX 3a0aHuti, paspabomaHHsIX ¢ NOMOWbI0 2TIEKMPOHHBIX 00PA308aMeNbHbIX pe-
cypcos (D0P), dns pazsumusi KOMMYHUKAMUBHOU KomnemeHyuu yuaujuxcs 10-x knac-
€08 (cmapulell WKOJbL) HA YPOKAX aH2NUlicKozo s13bika. HosusHa pabomel 3aknouaemcs
8 onucaHuu deticmeyrwujeli agmopckoli Memooduku npenodasaHusi aH2autickozo A3ulKa
8 wiKonax ¢ ucnonvzosaruem S0P, komopas HanpasieHa Ha 0ocmuiceHue 2nagHoll yeau:
paseumue KOMMYHUKAMuUGHOU komnemeHyuu. B xode nedazozuueckozo skcnepumeHma
61U 3adeticmeosarst yuaujuecs 10 knacca (24 uenosexka), nposedetsl duazHocmuteckue
u umozosgsle mecmol. Ilo ux pesynsmamam HAbaOAIUCL NONOHCUMETIbHbIE USMEHEHUS
8 pazeumuu KOMMYHUKAMUBHOU KOMNemeHmHoOCmu yuawjuxcs. B ucciedosaruu aHanu-
3upylomcs IKCnepuMeHmMaslpHole ypoKu ¢ UHMezPamueHsIMU 3a0aHUsIMU € UCNOIb3080a-
Huem DOP. Pe3ynomamol ucciedo8anus, npedcmasieHHsle 8 cmamboe, UMem npakmu-
yeckyio yeHHoCcmy 0711 hpenodasameneli UHOCMPAHHbIX S3bIKOG.

integrative tasks, language skills, electronic educational
resource (EER), foreign language teaching, communicative
competence

UHmMezpamueHwole 3a0aHusl, 3bIKOGble HABLIKLL,
3J1eKMpOHHbBILI 06pazosamensvHstii pecypc (30P),
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Introduction. Integrative learning of language skills is based on the integrity of
speech functions. The division of language into phonetic, lexical, grammatical strata
(classical paradigm) or listening, speaking, reading, writing skills (communicative
paradigm) as well as production, reception, interaction and mediation activities
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paradigm suggested by The CEFR Companion Volume in 2018 is inevitably artificial.  'https:/im.coe.int/

In real life language functions as a holistic entity [8]. Memory work, probabilistic 52€E$er?v€{atﬂlir‘e}v-
prediction, understanding mechanisms, analyzer interaction and internal speech — 9escriPtors-2018/1680787989
combine all kinds of speech activities. Linguists divide language into skills, activities,

functions, etc. only for the sake of better understanding of it and easier teaching and

learning, although it is a complex, holistic phenomenon [Pavlovskaya, 2001].

With this respect we claim that successful speech communication implies reconciliation
of linguistic phenomena through the cognitive functions of a person. The psycho-
linguistic model of relationship between receptive and productive skills is most clearly
manifested in oral interaction, although it may be observed within reading-writing
intercourse as well. Integrative training (testing included) is aimed at overcoming
problems of misunderstanding and negotiation of meaning through integrated skills
tasks [Pavlovskaya, 2001].

A speech act involves three levels: motivational, analytical, and productive [13]. The
motivational level, triggered by an event, prompts a verbal response through cognitive
processing, delivered orally or in writing. This natural, teaching-friendly scheme suits
language learning and assessment.

If language skills are seldom used in isolation, why should they be tested in isolation? Eli
Hinkel in the paper Integrating the Four Skills: Current and Historical Perspectives [Hinkel,
2010], claims that retrospectively the separation of the four skills in the highly
idiosyncratic and limited designs of major English language tests, lead to the indelible
effect on teaching and learning. But since then the situation has changed significantly.

The term ‘integrated skills approach’ is described as a language training combining
receptive and productive speech activities in one task [Richard & Rogers, 2001]. This
approach has gained popularity in foreign language teaching, as it is considered an
effective approach to developing the communicative competence of students and their
ability to use a foreign language in social, professional and educational areas [10].

Assessment of integrated skills has become more and more popular and in TOEFL it is
represented in 4 integrated tasks in Speaking section based on reading and listening
input and one integrated task in Writing section also based on reading a text and listening
to a passage. There are integrated skills tasks in Pearson and ISE (Integrated Skills in
English) — test from Trinity College London, as well as tests of other languages, TestDAF
Deutsch als Fremdsprache, for instance.

Integrated skills approach is based on Krashen’s ideas of natural sequence of skills which
in his opinion reflects the sequence of native tongue acquisition: Listening — Speaking —
Reading — Writing. Different types of speech activities can serve both as a purpose and as
ameans of learning; for example, learning to extract information from text (reading as the
purpose of learning) can be combined with subsequent discussion of what has been read
(reading as a means of learning to speak) [8].

Within this study the integrative approach involves linking receptive and productive skills
within the same task. It is important to emphasize that the combination of skills is not
random. It should follow the natural scheme of speech behavior. A text presented in audio
and/or written form serves as the stimulus and implies reception, while the reaction is
given by the learner (or test-taker) in the form of oral or written production.

The hypothesis that integrative approach will enhance the effectiveness of ELT at high
school classes was tested in the empirical study.
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Since the modern requirements of the educational process imply to use certain EER,
we offer to use integrative tasks developed with the help of EER materials. Such tasks
are able to develop harmoniously productive and receptive language skills. Lessons
with EER’s should include tasks for the development of listening, reading, speaking
and writing skills.

Psycholinguistic studies indicate that motivation, emotion and cognition are crucial
for language learning [Wei, Li, 2020]. These factors are influenced by the learning
environment, teaching methods, curriculum implemented at school. It is believed
that more interactive learning methods such as real-world-based learning tasks have
proven to be more effective than teaching methods based on traditional vocabulary
and grammar learning [7].

With this regard we suppose that the method of teaching based on an integrative
approach and EER will increase the motivation and interest of students to learn the
English language.

One of the principles of the integrative approach is that the entire educational process
should be oriented to real communicative tasks and situations — CLIL (Content and
Language Integrated Learning — subject-language integrated learning) [4]. This model
of education, which combines the study of subject content (e.g., mathematics, science,
history) with a foreign language. The basic idea of CLIL is that students learn a foreign
language in the context of another subject, which contributes to a deeper understanding
of both the language and the content. This allows students to practice the language in
real situations and develop skills that they will need in the future. Although teachers
face difficulties in effectively implementing CLIL because this approach requires a high
level of proficiency in various subject areas [9]. At the same time, teachers are expected
to devote more time and effort to preparing materials suitable for integrative learning.

In many parts of the world, especially in developing countries where teachers are
required to teach very large classes, such teaching may not be a practical option [5].

EERs will help to overcome the above difficulties, as they contain numerous ready-
made materials which are regularly updated. Electronic resources create favourable
conditions for the implementation of an integrative approach both in teaching and
in assessing students’ foreign language communicative competences. They make it
possible to compact and visually provide both the supply of material for the reception
and the fixation of productive speech activity with simultaneous criteria evaluation of
the result obtained in large groups of students.

Some studies have made a significant contribution to the modernization of education,
but the problem of designing integrative assignments for the classes of English using
EER is still relevant because there are no clear instructions on how to create them.

In this paper, the term ‘integrative approach’is understood as the use of an interrelated
chain of tasks in which the receptive and productive types of speech are combined to
solve a communicative task with the help of electronic educational resources.

Method. Methodologists discuss two approaches to constructing an integrative
task: 1) starting with the oral form of activity (listening, speaking) to be followed by
a transition to reading and writing [Richards & Rodgers, 2001]; 2) starting with the
written form (reading, writing) to be followed by spoken [Pardede, 2019]. In this study
we start with receptive activities (reading, listening) that are followed by productive
ones (speaking or writing).
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The main principles for selecting texts for reading and listening tasks are: a) authenticity,
b) correspondence of language material to the syllabus, c¢) the language should be
actively used in all kinds of activities, d) the subject matter of the texts used should be
relevant to the social, socio-cultural and business spheres of communication [12].

Integrative tasks should have parallelism and balance of skills with one another. Skills
in learning written language should correlate with different types of reading activities
(extensive, intensive) [2; 3; 15].

The work of the teacher includes the following stages:

1) Choosing the topic to be studied taking into account age, interests, study profile,
language level, and/or other characteristics of learners.

2) Selecting active language material for the topic studied, which should be included
in all speech activities and correspond to the level of English language proficiency
of students.

3) Looking for suitable audio, video or text on the page of EER. This material should
correlate with items 1 and 2. The selected materials serve as a basis for the
development of all speech activities.

4) Preparing questions on the topic studied as a lead-in associated to the content of
texts, audio and videos.

5) Developing tasks based on selected materials. Some EERs offer ready-made tasks
that can be performed and checked on the site immediately after listening, viewing
or reading. Selected or self-developed tasks should be connected by a common
theme and language material, which contributes to the formation of meaningful
and logical monologue expression in oral or written form, as well as in dialogues.

6) Finding materials on the topic studied on EERs. The material should complement
the students’ answers.

7) Providing students with reliable resources to obtain accurate educational
information. The students’ file contains assignments and links to selected materials.
Given that the time of the lesson is limited, each link leads directly to the desired
content, excluding additional steps on the selected EER page [1].

The design of the project. The experimental syllabus design includes 15 units to be

used in a computer classroom. The number of students per computer depend on the

purpose of the lesson. If the purpose of the lesson is to develop dialogue skills - students Fig.1 |

worked in pairs. If the goal is the development of monologue skills, each student worked

. . An example
independently. For each lesgon, a spec1§l file was preparec} and uploaded to the classroom ¢, 0 grative
computers. Each file contained clear instructions and links to EERs. To adhere to the  ¢asks with the use
curriculum, lesson topics were primarily selected from the course book chosen by the  of EER
institution, but also by taking into

account the interests of modern high Example of integrative tasks with EER

school students. The experimental

training Continued for 4 months With Topic: Teens’ life: socializing, free time

the regularity one class per week. 1. Click on the link, read the text, do the task and write answers by the questions. (5 min)

https://resh.edu.ru/subject/lesson /5420/train/270087/
1) Do you have much free time?
. . . 2) What free time activities do you prefer?
A sample of an integrative task with 3) Have you ever wanted to try bungee jumping or parachuting?
the use Of EER is ShOWIl 11’1 Fig.l. 2. Click on the link, watch the video and ansyver to the questlons (10 min)
https://le 1glishte .britishcouncil.org/vocabulary/b2-cl-vocabulary/family
1) Why lzly can’t to go out with her friends on Saturday?
2) What are Izzy’s feelings to her little sister?

In the ﬁrst part Of the task Students 3) What solution did her friends suggest to Izzy?

. . 4) Who do Izzy and Georgie take after?
clickonthelink,read the textand,do 5) Did Georgie enjoy spending time with 1zzy’s friends?
the fill in the gaps, then write their e m—
answers to the questions in their One of you wants to spend time with friends on Saturday (choose an activity), but you need to

. . . .. look after your little brother/old grandmother/pet. What solution can a friend offer? What

notebooks. This is reading+writing ings and emotions can all partici of the situation have? What is the end of your idea?
combination.
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In the second part of the task pupils click on the link, watch the video with subtitles (it
is listening+reading combination) and then, working together with a teacher, answer
the questions based on the video (reading+speaking combination).

In the third part of the task students make up a dialogue according to the information they
have received from the previous tasks. They may write their dialogues in the notebooks.

All parts are linked to one topic. All information is accumulated in students’ final texts
(oral and written).

The students work in pairs and at the end of the lesson present their work as dialogues,
or hand over their notebooks with the written answer.

To show the effectiveness of the methodology the subjects were divided into two groups —
experimental (14) and control (12). In the experimental group integrated approach was
applied during 4 months. In the control group students worked according to the syllabus
of the course book. Before the training, a diagnostic test was carried out in both groups.
After the training, the final test was carried out in the experimental and control groups.

In the tests, which had integrated task format, the last part of the task (written
performance) was considered to be most informative.

The idea is that in order to successfully perform a task testing productive skills (in this
case, written speech), the subject needs to extract information from digitally presented
texts (written and audio) in sufficient volume and with sufficient comprehension
accuracy. Thus, the product of written speech of the subject is not only a test of the
skills and abilities of written speech itself, but also of the information presented in all
test tasks and comprehended by the test-taker cumulatively, according to the developed
receptive skills.

The task was evaluated according to the three criteria:
Criterion 1 — The solution of a communicative problem, which aims to determine the
understanding and adequate use of information from all test tasks.
Criterion 2 — Organization of the text: the logic of the presentation, the correct use of
cohesive elements, the division of the text into paragraphs, etc.
Criterion 3 — The linguistic design of the text, including the use of vocabulary and

Fig.2 | grammatical structures, spelling and punctuation.

:ﬁ;uét:a?ig;:g?sm Results. According to the results of the diagnostic test, 10 students in the experimental
experimental and group failed the task and only one student received the maximum score. In the control
control groups group, 5 students failed the task and 2 got the maximum score.

According to the results of the final test in the
experimental group there were no students
who failed the task and 6 people managed to
get the maximum score. In the control group,
the results were almost the same, 5 people
failed the task and 1 person got the maximum

Results of experimental and control groups' tests

58% score (Fig. 2).
Diagg:;_t;te“ g3y Finaltes In order to test the key hypothesis of the study
Control.gr. and prove the effectiveness of the developed

21%  Diagnostic test

e set of integrative tasks, the validity of the

data was checked by the t-criterion.
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For two related samples (experimental group before and after training), the obtained
t-value (6.7) significantly exceeds the critical value (2.776), it can be concluded that
the difference between the results of diagnostic and final testing is statistically
significant.

For the control group, comparing the diagnostic and final test results vertically shows
that the obtained value of the t-criterion (2.2) is in a zone of insignificance.

For two unrelated samples (experimental and control groups, final test) the value
obtained for t (2.9) and is in the zone of significance.

Discussion. The reliability of the increase in performance in the experimental group
compared to the control group is statistically confirmed; the value of t-criterion (2.9)
is in the zone of significance.

Thus, it has been proven that integrative tasks, where the receptive and productive
skills are combined and EER are used, have a number of advantages:
1) self-learning activity is organized: each student independently performs tasks by
navigating through the links in the study file and working at his/her own pace;
2) the complex of materials in the integrative task becomes a support in writing and
allows students to avoid gross lexical and grammatical errors;
3) integrative tasks contribute to the effective development of all types of students’
language skills;
4) computer work is interesting and motivating for modern high school students.

The article offers a practical solution to the problem of efficiently acquiring English
language learning materials in schools. Special attention is given to optimizing the
use of EER, providing students with direct access to the necessary content and clear
instructions for independent work.

Conclusion. The result of the research, confirmed by the diagnostic and final testing,
is a demonstration of the effectiveness of the proposed author’s methodology for the
formation of communicative competence of high school students. The experimental
training showed that the targeted use of integrative tasks, developed on the basis of
selected EER and related to a single topic, provides a progress in all language skills. At
the end of the training period students of the experimental group demonstrated the
ability to produce meaningful and logical oral and written communication.

EERs offer extensive possibilities for developing integrative tasks:

« allow to provide individual approach in the learning process, as students can work
independently at their own pace and mode;

« develop all 4 types of language skills, as they contain information in written, audio
and audio-visual formats;

« facilitate continuous learning process, which is a prerequisite for mastering the
foreign language, students can continue to work with EER outside the walls of the
educational institution.

« thepotential of EER creates pedagogical conditions for implementing an integrative
approach. On one site teachers can find audio, video and text materials, which
reduces the time for preparation for classes.
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